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What exactly is Intensive French?

Intensive French is a second language teachingagpipin which French is taught intensively
for most of the day during five months during Gr&deThe students in the program receive
about 80% of their instruction in French during tinst half of the year and 20% during the
second half; the rest of the curriculum (exceptMathematics) is “compressed” into the second
half of the year.

The key ingredients for IF success are:

Intensity of French instruction

Students and teacher speak only French duringrdténalf of the year (80% of the day).
The focus is on learning to communicate in Frenathr@ot on other content learning in
particular. To this end students focus on topibg&tvare grouped into relevant and
motivating themes. Real-life projects within thésemes help students to see the practical
value of what they are learning. Instruction conicates on the oral as well as the writing
and reading skills.

Time of concentrated exposure

It has been shown that the most efficient way &mHeanother language is to spend
concentrated time with it. Higher results are aebd with 60 hours concentrated into three
weeks with four hours a day than with 60 hours agp@ver three months with one hour a
day, even though the number of hours are the same.

Enriched communicative FSL methodology

In order to make optimum use of the increased bfrferench, an enriched curriculum is
required. This enrichment is provided through exjyag the content of the curriculum,
increasing the depth of exploration of topics adding a whole language approach to the
teaching of French. The curriculum is cognitivdgmanding and increases in complexity of
language use, tasks and knowledge base duringvthenbnths. It integrates some
information from other subject areas, such as $ei¢environmental issues), Social Studies
(Canadian and world geography, Canadian and wastdry) and Health (rules for good
nutrition)

Interactive pedagogy

Regular use of an interactive pedagogy, such gsecative learning (working in pairs and
small groups) and project-based learning is améisg@art of IF. Projects permit students
to use language in many different contexts, englthem to use more types of language
functions (explaining, gathering information, agkouestions, negotiating meaning) as well
as integrating knowledge from different sourcesggiomplex language structures. It
contributes significantly to the development of ibige, social and personal capacities as
well as the organizational skills of the learner.



What is the Difference?

Elementary Core French: is a basic second language program intended tdeestlaients
to communicate purposefully in French and develop@enness to cultural diversity. The
program is available in elementary schools at treed& 5-7 level offering, on average, 90
minutes of instruction per week.

Intensive French: is an intensive French language acquisition programlving a period of
intensive exposure to French (80 % of one halhefGrade 6 year and 20% for the remaining
half). The program continues with strong Frenchrudion in the following years.

French Immersion: is an intensive French language acquisipiomgram with the goal of
developing functionally bilingual students throughching most of the curriculum with French
as the language of instruction. The program isretfdeginning in Kindergarten (Early French
Immersion) or in Grade 6 (Late French Immersion).



Intensive French Model for Vancouver
Entry level: Grade 6

September to January:

* Intensive French semester

* 80% Intensive French Language instruction

* 20% instruction in English (Mathematics will be ¢ in English
throughout the whole year)

February to June:
» Compacted curriculum semester with instruction mglish.
» 20% (or 60 minutes per day) French instruction

What do we mean by “compacting the curriculum™?

Basically it means compressing the curricula ofdiierent subjects in grade 6 (e.g., Science,
Social Studies, English Language Arts) into theoeddalf of the year. Simply put, all the
subject matter learning outcomes will be maintajioed the number of resources used to
achieve these goals will be reduced. This is ptes&iecause a lot of the learning outcomes
(especially the process ones) can be met effegtiigling the Intensive French part. Students
will not have to do “extra work” to meet all thequered learning outcomes.

There is a theoretical basis for compacting theiauum, called the “transdisciplinary
approach” to second language instruction. Sineeetls a common underlying proficiency in
first and second languages, many of the object¥éise English Language Arts curriculum can
be met in the learning of French. In additionyéh@&e many underlying learning outcomes that
actually overlap the different subject areas.

These can easily be identified and, by eliminatiegdless redundancy, the time of instruction
can be reduced.

After grade 6:
* Grade 7: students continue with 60 minutes of Hrenstruction per day.

» Secondary school follow-up:
Various models depending on the number of students:
- Intensive French students grouped together inagvanced
French class in Grade 8
- follow up to occur in Gr. 11 or Gr. 12 with pdsie Advanced
Placement courses



Appendix 1

Why would Vancouver offer this program?
Increasing literacy levels

Research has shown over and over that learningamddanguage increases the literacy
competency of students. In the IF program, speaifiecdotal research suggests that even weak
students improved their ability to write in Englisthus, the experience left many students with
great gains in communicative fluency in anotheglaage while improving their achievement in
writing and reading in general.

Increasing diversity of learning experiences and abice for ALL students

This is a powerful enrichment of the curriculumne&dotal evidence shows that students in the
IF program demonstrated increased self-esteemanfdlence. They exhibited greater initiative
and responsibility. Furthermore, teachers comnektiitat the students were more willing to use
dictionaries, reference works, and the Interndintd information, and that they were more
autonomous in their work habits than would be etgubéor the completion of the regular
curriculum.

Increasing the number of functionally bilingual students

There is a considerable contrast between the coneative ability of immersion students and of
those in the regular Core French program; yet #s majority of students (over 90%) are
presently in the Core French program. This is lagoavenue for more students to become
communicatively fluent in French and, as a resalbe able to take advantage of the
opportunities that a bilingual Canada offers.



Appendix 2
FREQUENTLY ASKED QUESTIONS

1. Asparents, do we haveto know French?

NO, you do not have to know French. This is a paogdesigned for children whose families do
not necessarily speak French. The best way toymlpchild is to support and encourage him
or her in the study of French: watching TV in Flenlistening to a small book the student
would like to read to you, etc. If you do not sp&aench, your child may become a more
autonomous learner because he or she will havalltamon friends or look for other sources of
help if there are problems with homework or assignts.

2. Will theteacher speak French all thetime?

YES. The use of the English language by the teastieonly occur for a very short period of
time at the beginning of the Intensive French pmagr During the 80% French part of the day, it
is essential that students be completely immernsdiae language for maximum learning.

3.  What happensto the skill level in English?

As the three-year pilot project in Newfoundland khewn, there will be absolutely no negative
effect on the level of skills in English. Thiskecause learning a second language, such as
French, is an overall literacy experience. Intdaching of Intensive French a language arts
approach is adopted. Skills in the areas of spgakistening, reading and writing are all taught.
All the processes involved in the study of thes#ssin French are transferred into English
during the last five months of the school yearefliect, there is an increase in instructional time
for language arts and as a result more time istddvo actual literacy development.

4. What happens to other subjects?

Since many processes in the learning of subjects asi Science and Social Studies are the same
as the ones used and developed in the learningeatk (generalizing, making hypotheses, etc.),

it IS not necessary to relearn these processesserskills will transfer into the different subject
areas so that, even if time is reduced in thesgsi#) student success can be the same. This was
shown in practice during the three-year pilot pcbja Newfoundland.

5. Do students have extra work to do?

NO. Students will not be expected to “do extrakiam order to “cover the curriculum”. The
curriculum for the year will be carefully structdreo cover all the learning outcomes without
increasing the workload. This can be achieveddmyripacting” the overlapping learning
outcomes, reducing the number activities usedténathe same learning outcome and focusing
on skill transference from one subject to another.



6. What happensto Mathematics?

There will be no change in the learning of Mathaaosat Students will receive the same number
of hours in Math as those in the regular progrdimvill be taught throughout the year in
English.

7. HowisIntensive French different from |mmersion?

In French immersion, students learn subjects, asdiathematics, Science or Social Studies, in
French. Students learn French while learning gestib

In Intensive French, the focus is on learning trenEh language. Students develop their
communication skills, both oral and written, by wiog on themes. These themes are drawn
from topics relevant to the students’ lives. Nedfic school subject is taught in the second
language. However, many of these themes link wigitl areas in the grade 6 curriculum. As a
result, a large number of the grade 6 processilgaoutcomes are covered during the intensive
French period.

8. HowislIntensive French different from the regular Core French program?

Core French is taught following a curriculum thatphasizes the ability to communicate in
French through the use of themes and projects reehégound the everyday experiences of
students. It is the increase in intensity andstructional time in French which will allow
students to acquire skills in speaking, listennegding and writing which go beyond the skills
acquired in a regular Core French program.

Research shows that students in Intensive Frengtlajespontaneous oral communication skills
equivalent to that of grade 11 Core French studmmdswritten skills equivalent to grade 3
francophone students.

9. What will a student be ableto do in French by theend of grade6in |F?

At the end of the school year, where Intensive émnas offered, students should, among other
things, be able to:
e carry on a general conversation on specificdgipi
* write with a reasonable degree of accuracy:irfstance, write or reply
to a letter from a friend, write messages to peoptheir own age;
» ask relatively simple questions;
* read a short, simple novel in French, graspeggeneral idea;
* read simple articles in a newspaper or magatiae appropriate age
and interest level.

The focus of Intensive French is on the learning§reihch as a means of communication, and not
as an academic subject of study.



10. What happens if a student cannot keep up with the French?

French is taught as a means of communication, ahdsian object of study. Because
curriculum in Intensive French is based mainly loe éveryday experiences of students, they
learn how to speak about things of interest to th&@imey become motivated and interested,
talking about themselves, their families, theirdate animals, sports they like, films, etc.
Anecdotal reports from parents and students shatetren students who struggle in academic
areas gain more self-confidence and actually imptbeir literacy skills generally.

11. What will happen to the student with learning difficulties?

The Intensive French program should provide a pasiéarning experience in literacy for ALL
students. In the three-year experience in Newflaunaj it has been noted that some students
who found learning more of a challenge made tremesgrogress not only in French but also in
English. Furthermore, with the increased timenen€h, these students were able to see
themselves as “successful” students, at least cadpa other students in French at the same
grade level. This contributed to a significantrease in self-esteem and self-confidence,
important factors for success in learning. In fatsome cases, performance in English
Language Arts improved significantly. One hypotbdar this phenomenon is the fact that
students get a “second chance” to learn emergehbaginner level literacy strategies they may
have missed in their primary years.

12. What will happen to I ntensive French students after grade 6?

To maintain students’ gains in French, schools elloffering a follow-up program at the grade
7 level as well as the secondary level. Studentdeexperiencing an enriched French
curriculum and will thus be in a position to sucfaly complete grade 1 2 Core French (with
the provincial exam) in a timely fashion leavingmt openings for more electives during the
graduation years. At the very least, they will @avdefinite advantage in completing their
language requirement with grade 12 French.



Appendix 3

Why Learn Another Language?

* Increased marketability:

Our world is fast becoming a global village whecermomic growth is related to the number of
languages in which business is conducted. Knowioge than one language is a great
advantage in making oneself more marketable ifbtistness community.

We live in an age of rapid technological advancaeméfany of the skills required for such
advancement, like the ability to perceive pattesodve problems and grasp meaning from a
limited number of clues, are enhanced by secorgliage study.

Needless to say, knowing another language willliase employment opportunities in every
sector of the economy, from retail to technologgnf public service to tourism, from teaching
to research.

* Enhanced cognitive ability:

Recent development in cognitive psychology showas $kills associated with science &
mathematics, such as problem solving and hypothesiimg, are also enhanced by studying a
second language.

* Increased creativity:

Those who have studied another language tend lesbeigid in their perceptions of the world
and its problems. They tend to think more originahd see new and different patterns in the
world.

* Enhanced cross-cultural capacity:

Those who have studied another language learnnboncmicate with others and participate in
another culture. As a result they are less likelgtereotype both intellectually and personally
and are better able to appreciate their own indididly.

* Improved literacy skills:

Research has shown that learning another langnageases the literacy competency of
students.

* Improved foreign language acquisition skills:
Learning a second language makes the acquisitianythird or fourth language easier.

* Psychological advantages:

When learning another language, the learner isteaged to take risks and overcome feelings
of insecurity when faced with the unknown or amlbigst Repeated success in communicating,
despite difficulties, enhances self-esteem.



Why Learn French?

* To connect with the world:

Other than English, French is the only languageelyidpoken on all 5 continents and spoken in
over 43 countries in the world. French is a ppatianguage of world diplomacy. It's also an
official language of the United Nations, the Eurap&ommunity and the International Olympic
Movement. Knowing French will connect studentghis world. They can have unique
opportunities and adventures, meet new friendsappdeciate other cultures. They can also
explore books, music and films provided in this onayorld language.

* To connect with the rest of Canada:

Canada is a bilingual country. French is Canaset®nd language and more than 8 million
Canadians speak French. Learning this languagévemable students to become familiar with
French Canadian culture, history and lifestyle hagble to communicate with French
Canadians.

* To enhance English skills:

Since French and English are both derived fromn,.diarning French can increase one’s
English skills, vocabulary, and make one more awétbe nuances of language. Over 20,000
English words are almost identical to the Frenahiedent.

» To participate in many government-sponsored progams:
Students learning French are eligible for manytaxgsexchange programs and work experience
opportunities in French speaking provinces.

* To improve employment options:

In Canada, all federal government jobs requiregualism. French is a major language of high
tech and business in the world. French is aldooag asset in the teaching profession and
media-related careers.



ADVANTAGES OF LEARNING FRENCH

% makes you more marketable in any career choice

« opens doors to more career options

« enhances cognitive ability

« increases creativity and problem-solving abilities

« enhances cross-cultural capacity and understanding
« develops communication skills.§., listening, reading, writing
% improves literacy skills and competencies

% increases abilities to learn further languages

% develops risk-taking, perseverance and self-esteem

Did you know?

French is the only language spoken in all 5 contsmef the world. It is spoken in over 43
countries and one of the official languages in nthea 25 countries.

French is the principal language of world diploma&yench is an official language of the
United Nations, the European Community and thertaonal Olympic Community.

Of international jobs recently listed and distrigaiby the US State Department, French came
out on top:

82 required or preferred French

43 required a UN language (English, French, AraBlanese, Russian, Spanish)

37 required Spanish

11 required Russian

5 required Arabic

3 required Chinese

3 required German

Overall, the French export more per capita tharddpanese and more than twice as much as the
Americans. France is, overall, the fourth largegiorting nation in the world.
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A NEW LOOK AT CORE FRENCH:
INTENSIVE FRENCH IN NEWFOUNDLAND AND LABRADOR *

Joan Netten, Project Director, Claude Germ@mResearcher,
Memorial University of Newfoundland (MUN) Université du Québec a Montré@QAM)

Intensive French is a three-year research prajeet,in its third year, which has been
undertaken in two school districts, one rural and orban of the Province of Newfoundland and
Labrador. It has been undertaken with the supgfdtie provincial Department of Education
and is funded by the federal Department of Canadenitage. It is a new approach aimed at
improving the communicative competence of the ragGlore French student. Participants in
the urban school district are volunteers, but regmea wide variety of ability levels; those in the
rural district include all the students in the slas

Intensive French: How did it begin?

There is a considerable contrast between the coneative ability of immersion students
and those in Core French, yet 94 percent of thaesiis studying French in Newfoundland and
Labrador, and in Canada for that matter, are irCte French program. Therefore, throughout
Canada people have been looking for ways to imptieeeéeaching of Core French. The
introduction of the communicative approach andntiudtidimensional curriculum has done
much to help Core French become more effectivefFerich in the core classroom for the
majority of students does not really become a laggwf communication. Research has
indicated that, in order to learn to communicat&rench, students have to use French in
authentic communicative exchanges and use it swthy for extended periods of time. There
two factors, authentic language use and extendaegiéage use, are the essential conditions for
learning to communicate in French. They are prteigethe French Immersion program; the
challenge is to find a way to bring them into the&French program.

U

! A longer version of this paper was presentedatibnference of the Modern Language Council of the
Newfoundland and Labrador Teachers’ Associatiortp®er 2000. Published Mosaic.
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Transdisciplinary approach and intensity in secondanguage learning/teaching.

by:  Joan Netten, Memorial University
Claude Germain, Université du Québec a Montréal

This research project has been funded by thedeBepartment of Canadian Heritage
© Joan Netten & Claude Germain, 2001

Evaluation of Intensive French Project in Newfoundhnd and Labrador

The assessment of the effectiveness of Intensimedhrsuggests that nearly all students in
the Intensive French program were able “to showesspontaneity in language production and
to initiate and sustain simple dialogue” (Level&sdriptor, French 3200 oral interview protocol
developed by the Department of Education of Newtfitamd and Labrador). About 80% of the
students, after five months of Intensive Frenchrevable to engage in a conversation with their
teacher in approximately the same way as can Qereck students in the Province who are
finishing high school. Results for written prodoatindicated that students were able to write in
French at the same average level as native francmshin Quebec in grade 3. Eighty percent of
the 13 criteria used were attained by the IntenSremch students as compared to Quebec
students at the grade 4 level (for further disaurssin the evaluation, see Netten, Germain and
Séguin, forthcoming).

At this point no quantitative measures of the dftéddhe Intensive French program on the
development of English language skills have beatertaken. However, anecdotal evidence
from teachers and principals suggests that no ivegeftfects are indicated. A comparison of
year-end marks in English language arts for grafite the Intensive French students with their
year-end marks in grade 5 does not show any nalieekeviation. Anecdotal evidence from
teachers and parents also suggests that studeot&wevk considered to be weak in English
language skills have, in many cases, not only Eghta communicate in French, but have also
improved their ability to write in English. A stydo determine factors affecting this
development is currently in progress (Tobin, ingress).

No empirical study of the effects of Intensive ke on the learning of other subjects has
been undertaken, but anecdotal evidence from temshggests that no negative effects have
been perceived. A comparison of year-end markghar subject areas for the Intensive French

students does not indicate any major differencesiibject matter attainment.
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Furthermore, principals, parents and teachers bawenented on the increased self-esteem
and confidence of students. Students who werellimgvio take part in public performances are
now willing to do so. Students who felt themselt@be weaker students now feel that they are
successful students. Principals have also commemdhe increased initiative and
responsibility of students participating in the gmam. They will undertake to organize and
supervise events with other students more oftemamr@ willingly than students who have not
participated in the program. Teachers have alsmoented that students are more willing to use
dictionaries, reference works and the Internetrtd information, and that they are more
autonomous, undertaking more independent work waarld be expected for the completion of

the regular curriculum.

Overall, the effects of Intensive French appedreanore positive than anticipated. In
ability to communicate in the second language cgrated goals were to reach the same level as
students in grade 9; these goals have been reachlsedpassed. In addition, many other effects
of the program which were not originally anticiphteave been noted. Thus, through the
reorientation of the French curriculum which ocaargtensive French as conceived for
Newfoundland and Labrador, learners have the oppibytto develop increased knowledge of
French, increased communicative skills in Frenahaso to enhance many aspects of their

intellectual, social, personal and organizatioreledopment.
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Lower performing students

In general, lower performing students profit froarfipating in an IF program. There are no
negative effects on the students’ performance igligimlanguage arts and, in some cases,
performance in English Language Arts improves. ré&lage four possible explanations for these
results:

1. Time factor. More time devoted to language arts. In the bgpam, with the time devoted
to ICP plus the time in English, students have av@0% more time for language literacy
development. This may be seen in the table below.

Percentage of time devoted to the development ofdracy skills
Year average
Intensive | Non-intensive| Year Recommended %
Semester Semester | Average| By Dept. of increase
(%) (%) (%) Education (%)
FSL 72 7 40 10 +30
English - 28 14 24 -10
FSL + 72 35 54 34 +20
English

For lower performing students, the increase in tileeoted to literacy development is very
important as often lower performing students needenime to reach levels of language
development similar to those of other studentsis Twhy it is important to give sufficient time
to IF (e.g., 72% of the school day, as in the gXargiven above, or 80%). The more time
given to IF, the more lower performing studentd v able to improve their language literacy
development.

However, the percentage of time is not the onlydiaas is indicated by the reasons given below.

2. “Second chance” hypothesidn IF, students are taught to read and to wniterench. For
lower performing students, this procedure giveshige opportunity to learn to read and
write a second time. In doing this, they are ofibte to learn strategies more effectively
than they did the first time.

It is important to realize that when students ldarread and write in French, it gives them a new
experience. They are not doing the same thingthiegthave been doing for years that has been
associated for them with lack of success.

3. Psychological factorsin IF, lower performing students are not so défe from the other
students in the classrooms. They are all beginndearning French. As a result, lower
performing students are not perceived by the otinetse class or themselves as being less
able to succeed.

This situation creates a more positive learninggsgion for the lower performing students and

also assists them in developing a higher levektifesteem or self-confidence which, in turn,

enables them to learn more effectively.
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4. Interactive teaching strategiesn IF, the use of group work and cooperativeresay is
encouraged. The use of these types of strateglespful to the lower performing students.
They are not as isolated in their learning as #reypart of a group. Other group members
take a certain responsibility for helping themeaarh. Also, often the explanations or
assistance of peers is more effective than théteofeacher.

These are some of the reasons why lower perforstumdents can be included in IF and succeed
not only in learning French but also in improvihgit performance in English and their attitude
towards school.

Joan Netten, project director
Claude Germain, co-researcher



Our Children And Their Future

The Value of French
by: Joan Netten

“Knpwledge of one language is “Students of a second language
unlikely to be enough for many have also been shown to have
of our children.” increased creativity.”

The economy, jobs, and the education system, ajernopics of conversation these days.
Emphasis is being placed on the “education eqoals’jequation, despite the fact that the
eqguation is not quite as simple as presented. Masthbeen said of the role which Science,
Mathematics and Technology play in our lives arelrtbed to increase the proportion of the
curriculum devoted to these areas. There’s anrlyidg assumption that skills in these areas
will ensure employment for our children. This viesyhowever, an oversimplification of a
much more complex problem.

Employment cannot really be ensured for any hajiosl graduate, or groups of graduates,
possessing certain skills. The precise skills wikitoe required in the market place in five onte
years’ time cannot be predicted with any great eegf accuracy. Furthermore, there is quite
simply no way of knowing what career opportunitigl present themselves to a particular
graduate as he or she enters the job market. uhlertainty raises important questions about the
aims of public schooling. What experiences sheowdcensure all our children have, and what
skills should we ensure they possess, in ordartevact successfully with whatever vicissitudes
they will encounter in their lives.

It is possible to argue that exposure to a widestyaof subject areas in the elementary and
secondary school is the most effective prepardtiopost-secondary education and subsequent
employment. Certainly, an understanding of our &dmmature is as essential to success in life as
the ability to manipulate a computer. It is thesasiderations that require us to reflect carefully
about the totality of the curriculum to which odmildren are exposed. To do this effectively we
must look beneath the obvious subject divisionendits of instruction in any academic area
may be greater than we realize. This is partityko for second language study. Science and
Mathematics, for example, teach problem solving lyjbthesis-testing skills. Recent
developments in cognitive psychology have shownttiese same skills are also enhanced by
studying a second language.

What is the role of French in the curriculum? #&rere benefits to studying French
throughout the school years? Given the currentabies political situation in Canada, is the
study of French really relevant to education fa year 2001 and beyond? Much more so than
we might at first think!

More and more it can be seen that our world i®tmeg a global village. Knowledge of
one language is unlikely to be enough for manywfahildren. Economic growth is related to
the number of languages in which business can beéuxbed. English is not the only language
of communication and multi-lingualism is an advae&an doing business. Anyone who travels
out of the province, and particularly North Amerigastruck by the multicultural nature of the
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world. The Japanese speak the languages of tmgrmsuthey deal with, and the European
countries are rapidly expanding and improving tkeirond language programs. Canadian
businesspeople are already indicating they wani@maps who can understand, speak and write
effectively in the languages in which businessoisducted. To be effective participants of the
21 century, our children need the opportunity todeasecond language.

In Newfoundland, because of its status as a peevim Canada, the most useful second
language for all students to study is French. H@awnesecond language study does not need to
be restricted to the study of French. Studensxhools are already becoming familiar with the
existence of many other languages through the ntsdoreign students who are learning
English as a second language. Schools elsewhgutarky offer instruction in German and
Italian, among other languages, and interest imiShas rapidly increasing in North America as
trade with Mexico expands. Learning any seconduage makes the learning of a third or a
fourth language easier, no matter what the secmgliage is or at what age it's learned. When
we realize that most countries will probably hareeftrade by the year 2000, the need for such
an ability becomes increasingly apparent.

Not only is a second language useful in businassthe study of another language
develops mental capacities which tie in with thehtelogical age. Business managers say that
when they are looking for someone to run a compegatre or oversee a project, they will often
select language majors because they are able tipufate systems of thought. The ability to
perceive patterns, solve problems, and grasp mgdmim a limited number of clues, are skills
which are required for technological advancemdiitese skills are enhanced by second
language study.

Students of a second language have also been ghdvawe increased creativity. The
need to solve problems of how to express a thomgdmother language increases divergent
thinking skills. Monolinguals tend to be somewhgid in their perception of the world and its
problems. Those who have studies a second landeadédo think more originally, to see new
and different patterns in their world, and thuselep innovative ways of solving problems.
They are more likely to be flexible thinkers. Thesvhy they are often sought after in business,
politics, and to initiate technological advancement

In addition, a second language is learned by ngagguiresses and hypotheses, about how the
language works. These guesses are then testedpafiicned, rejected or modified. This
practice increases considerably the learner’staltdidevelop and evaluate hypotheses.

A more personal advantage of second languagg &ube ability to resist stereotyping,
both intellectually and personally. Students skaond language are better able to develop
strategies for assessing human behavior, separafmogn language and cultural stereotypes.
They are also better able to appreciate their adividuality and thus resist excessive pressure
to conform.

Perhaps most important in a world where the fasef change makes it difficult to
predict the future are the psychological advantagtadying French increases coping skills.
Second language learners develop strategies teawerfeelings of insecurity when faced with
the unknown or the ambiguous. Furthermore, theyeacouraged to take risks with language
and thus risk-taking behaviors are encouraged.e&ef success in communicating despite
difficulties also increases self-confidence.
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In addition, those who study a second languags# as French, learn to communicate with
other people and participate in another culturkis &ccomplishment in itself is exciting and
stimulating. Not only can this skill contribute saccessful business opportunities, but to an
enriched lifestyle, increased personal friendshapsl, a fuller participation in many facts of life.
There are further social advantages. Not only doesecond language learner become more
aware of the many cultures in our world, but alswertolerant of different viewpoints.

However, what is even more important, the seconguage learner is more able to perceive the
essential similarities in human nature. This iasexl awareness of people, and of the
characteristics of our human nature, contributeaadeeased interpersonal communication skills,
an advantage in all aspects of life.

Learning French can also contribute to the enlraeoé of English language ability.
Vocabulary is increased, and more attention is frattie nuances of language, increasing the
possibilities of effective and accurate communaain English.

It is to be noted, of course, that these advastafjsecond language study do not accrue to
learners after two or three years of studying Anerfome degree of fluency in the second
language is required to benefit from the intellagtpsychological, and personal advantages.
However, students who continue studying French fileenelementary school to the end of high
school do have the opportunity to develop fluemcthie language and thus partake of all the
benefits of second language study.

Whatever career path may be open to our studehtgever job opportunities, they must
always operate in a human environment. At a mbiegophical level, an understanding of the
human condition is essential in order to direct aras$ter scientific and technological
advantages.

This reality of our existence should not be brasaside by a too superficial view of what
constitutes an appropriate curriculum for studefithe province. The ability to understand and
communicate with others and to cope with changir@umstances are required skills for
successful living. Students need to be encouragetlidy subjects which enhance these skills
just as much as those which focus on problem-sglaid hypothesis-testing. By studying
French, they can combine benefits of both.

by: Joan Netten

Joan Netten is a Professor at the Faculty of Edurcat Memorial
University of Newfoundland.
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Intensive French — Vancouver Students, Parents & Taechers

What students have said:

“It is a new way to learn French that is fun and has of things to do.”

“Intensive French is a way we can become bilindaster; it doesn’t seem like work.”

“At first | was scared to start Intensive Frendkiter just two weeks | saw that it was okay to
make mistakes and that people could still undedsta@. Now | like speaking French in front of
people.”

“I like being the only one in my family who knowsdnach. | want to travel to other places and

be able to speak the language. | also want to a@aod job, and languages will help me do
that.”

What parents have said:

“For my son it's fun, he’s with his peers, | thitikat adds to his overall enjoyment of the
language. He loves it. He's really doing well dr&ds very positive about going to school and
loves to speak to me in French.”

“The year put all of the kids on the same “playfigdd” with French. You did not have to be a
straight “A” student to succeed -- just willingtry.”

“She developed a positive attitude to French, adggr and good pronunciation, and she can
converse with a friend from programme cadre”.

“It was very exciting for him to learn a new langeatherefore, | believe it was a confidence
builder”.

What Gr. 8 teachers (who interviewed elem. IF stud#s) have said:

My impression was of amazement--1 was truly impeessThe thing that came out in almost
every case was the positive attitude kids had batthey enjoyed being in IF.

| was so impressed with the students! Considdhieg did not prepare at all for the interviews
and had not been doing the intensive French faerséweeks, they really rose to the occasion
and were all able, in varying degrees, to have@donversation in French.

Quite a few students spoke correctly and gaveafudlwers - better than many of my French 10
students! Their vocabulary was richer than | exgubc

| would love to see this program all over Vancouver
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Further information:http://www.mmecarr.ca
Click on Intensive French

Intensive French research articles
Implementation Materials
Correspondence to Parents / Evaluation Rubrics Teaching Tools
0
Alina MacFarlane's "Examination of Intensive Freh@hpril 2005)

Draft Curriculum Documents - Year One
Draft Learning Outcomes - Year One

Guiding principles of Intensive French
Photos of the program in action

Thematic links for IF students and teachers
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